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t goes without saying that children today find themselves
sharing, using, and understanding information in ways that
were unimaginable just a generation ago. Just as information has been constantly reformatted over time, so has the
concept of literacy, and more specifically, information literacy.
Now, as the twenty-first century rolls on, information literacy
has begun its most recent transformation and, like books and
music, it’s gone digital.

According to the Information and Communication Technology
(ICT) Literacy Panel, digital literacy is “using digital technology,
communications tools, and/or networks to access, manage,
integrate, evaluate, and create information in order to function
in a knowledge society.”1 To put it more simply, to be digitally
literate is to be able both to understand and effectively use
the various sources of information and communication in the
digital world.

Not so long ago, librarians and media specialists introduced
young people to libraries through bibliographic instruction. All
you had to know about were the Dewey Decimal System; author,
title, and subject cards; and perhaps how to use Reader’s Guide.
Fast-forward just a few years and suddenly information is available at the stroke of a key or two through an array of databases.
Bibliographic instruction now goes beyond the book, broadening to become information literacy. Words like and, or, and not
take on a whole new importance in creating successful searches
through an ever-widening sea of information.

At this year’s ALA Annual Conference in Chicago, ALA and
the Children’s Book Council presented the program “Multiple
Literacies in the Library,” in which a series of panelists discussed several of the different forms that literacy takes today,
including digital literacy. This presentation made it clear that
children are being introduced to books and information more
and more frequently via mediums other than traditional print.
It’s becoming increasingly important that children be able to
use their listening skills (audio literacy) and their ability to
discern information and reach conclusions from illustrations,
photos, and so on (visual literacy).2 Digital literacy is in some
ways a bridge between these two, since one might need to be
able to find and download an audio file to his or her MP3 player
in order to listen, and since online information is often found
with visual links and in visual form. (Have you helped a child
use Google Images lately?)

Now, in the twenty-first century, children use computers and
hop online for a multitude of purposes, like socializing, communicating, gaming, researching, and audiovisual enjoyment.
To keep up with all this activity, information literacy has itself
broadened to become digital literacy.
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Research on digital literacy is still very
much in its infancy; however, a 2002
study by the Education Development
Center’s (EDC) Center for Children and
Technology along with Computers for
Youth looked at the emergence of digital
literacy skills in children from low- and
middle-income families. Perhaps not
surprisingly, it found that children’s fluency in digital literacy was most affected
by how frequently they had access to
a computer and the Internet, how well
their parents used and understood the
technology, and the level of related
instruction they received from teachers in school.3 This is why it’s important
for librarians and media specialists to
understand the skills that are a part of
digital literacy and help children develop
and strengthen them.
According to the EDC, digital literacy can
be seen as a combination of five different
skill areas.4
n

The ability to troubleshoot technical
difficulties. Do children know how to

family? Do they simply send text messages or can they add sound, videos,
and photos to their messages?

fix problems themselves, and if not,
do they know who to ask or where to
go for help? Do they simply ignore the
problem and try to keep working?
The reasons for their computer use.
Do they use it for schoolwork, to play
games, to communicate with friends,
to do research, or some or all of the
above?

Web literacy. How well do they use
the Web to find or browse for information and evaluate what they find
for accuracy and reliability? How well
are they able to create and share their
own material online (blogs, wikis,
photos, etc.)?

The ability to use common tools. This
skill ranges from basic techniques like
using a mouse or a keyboard, to navigating Windows or other operating
systems, to using word processing
and other software as well as using
basic e-mail services and Internet
search engines.

We as librarians and media specialists
are, as always, an important resource in
building these digital literacy skills. We
need only show parents and teachers
how we can help. There are many ways
in which these skills might be worked on
in your library or media center.

n
n

n

n

Their ability to communicate online.
How widely and completely do they
use e-mail, instant messaging, Twitter,
Facebook, or the chat function on
their favorite game site (i.e. Club
Penguin) to talk with their friends and

Many libraries offer basic computer skills
classes for children, but we can even go
beyond that. How about a Web scavenger
hunt to teach Web-searching skills or a
digital photography workshop? Internet
safety, appropriate online behavior, and
plagiarism 2.0 (i.e. proper use of online
images in school reports) are other areas
where libraries can help support digital
literacy. &
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See more of Beyond the Book from Copyright Clearance Center on Facebook. Log In. or. Create New Account. See more of Beyond the
Book from Copyright Clearance Center on Facebook. Log In. Forgotten account?Â â€œUnder Riggio, B&N also developed its own line
of proprietary books and acquired Sterling Publishing. B&N was an early entrant into online bookselling, although BN.com has never
developed into being a serious online challenger to Amazon,â€ he adds. See more. Beyond The Book Report. The following is a guest
post written by Erika Saunders. Visit her blog or follow her on Twitter @rozelialives. I have never been a fan of the â€œBook Reportâ€,
the traditional listing of characters, settings, and plots. Surely thereâ€™s a better way to have students relate to the books they read.
So, when the powers-that-be requested that our students write book reports, I just had to jump in â€“ or rather, I was volunteered. The
beyond was unfathomably vast and massively empty, but his own eyes were able to spot a small discrepancy in the distance. It was
small too insignificant to know for sure. A pillar of some sort? Howitz believed it had grown since the last time he examined it and
heâ€™d little else to go on. â€œShow me the way, Grandfather,â€ he muttered to himself. â€œDo not let this be in vain.â€Â For
whatever reason, the longer he spent in the beyond, away from the boon he was going to â€œI must not think of it,â€ he told himself.
â€œThis is for ...â€

